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Research Regarding the importance of Charter School Leadership and the use of Mentors: 
 

1) For a succinct overview of the research, we recommend “The School Principal as Leader: 
Guiding Schools to Better Teaching and Learning,” a 2013 report published by the Wallace 
Foundation.     
 

2) Campbell, C. , & Gross, B. . (2008). Working without a safety net how charter school leaders can 
best survive on the high wire, from National Charter School Research Project, pg. 30-31.  In the 
findings, the research states that 55% of charter leaders identified local mentoring as 
supportive to their development and retention in the charter leadership field. 
 

 3)  Mitgang, L. D., & Wallace Foundation. (2007). Getting principal mentoring right: Lessons from   
the field Perspective. New York, NY: The Wallace Foundation.   

 
    4) Summary of research on benefits of mentoring by Georgia Department of Technical & Adult 

Education, www.coe.uga.edu/chds/mentoring/benefits.htm   
 
 

The following is taken from the CCSA Mentor Project Guide for Mentors: 
 
Purpose of the CCSA Mentor Project:  
“The Charter movement depends upon attaining quick success with students shortly after 
school launch. Yet, shortly after charters’ open, new charter leaders infrequently utilize services 
of support available to them and report high levels of isolation.  Research shows that nearly 
71% of charter leaders intend to leave their position within the first 5 years on the job, with fewer 
than 40% building adequate successors to carry the work forward1. With the transition to 
rigorous state standards and assessments, it is critical that new charter leaders remain focused 
on their role as an instructional leader amidst the reality of the operational demands of 
launching a successful new charter school. The CCSA Mentor Project pairs new charter leaders 
with more experienced charter leaders to provide real time support in operational areas while 
guiding new leaders to become more strategically focused on the development of effective 
instructional leadership behaviors." 
 
The Role of the Principal as the Instructional Leader: What does research say? 
Effective leaders prioritize the improvement of school culture and teaching and learning to 
improve student achievement.  In fact, in Rand Corporation’s comprehensive review (2016) of 
the literature, Leithwood et al. (2004) concluded that principals are second only to teachers as 
the most important school-level determinant of student achievement. 
 
Leithwood et al. (2004), also found that “principals impact teaching and classroom practices 
through school decisions such as formulating school goals, setting and communicating high 
achievement expectations, organizing classrooms for instruction, allocating necessary 
resources, supervising teachers’ performance, monitoring student progress and promoting a 

                                                      
1 Campbell, Christine, and Betheny Gross. Working Without a Safety Net: How Charter School Leaders Can Best Survive on the 

High Wire. Seattle, Wash: National Charter School Research Project, Center on Reinventing Public Education, 2008. 

http://www.wallacefoundation.org/knowledge-center/Pages/The-School-Principal-as-Leader-Guiding-Schools-to-Better-Teaching-and-Learning.aspx
http://www.wallacefoundation.org/knowledge-center/Pages/The-School-Principal-as-Leader-Guiding-Schools-to-Better-Teaching-and-Learning.aspx
https://www.crpe.org/sites/default/files/ICS_Highwire_Inside_Sep08_0.pdf
https://www.crpe.org/sites/default/files/ICS_Highwire_Inside_Sep08_0.pdf
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positive, orderly environment for learning.”  Strong instructional leaders spend a substantially 
greater percentage of time on improving student achievement than less successful principals.   
 
Operations and Finance vs. Instruction? 
You may notice that there is a real focus in the ILF on instructional leadership – with an 
exclusion of operations and finance. It is understood that new charter leaders will need 
guidance on how to most efficiently and effectively deal with operations and finance. The work 
of launching a charter can become so focused on operations and management that instructional 
leadership falls away.  In one study of 111 New Jersey Charters, revealed that a 10% increase 
in mean test score increased the probability of survival at year 5 by 15% and at year 10 by 
41%2.  As such, it is essential that every meeting the mentor draws the through line between 
operations and management issues and their potential implications for instruction and student 
achievement.   

 
Effective operations and finance in a school serve to either positively or negatively impact the 
foundation upon which to build the school’s overall academic outcomes.  These issues are real 
for the leader of a new charter school and are often the reasons most cited in research for 
charter school closures. It is not the intention of this project to imply that effective operations 
and finance are not an important foundation to a well-run school.  However, it is also clear that 
in an era of more rigorous standards and assessments, too little focus on components of the 
leadership role that are instructional sets schools up for subpar performance on academic 
outcomes and thus lead to failure by the charter’s first renewal. There are a large number of 
readily available trainings, workshops and resources that CCSA already provides member 
charter schools in the area of operations and finance.  We have provided these in Appendix B 
for the mentor to use with the mentee as appropriate.   
 
There will likely be a tension point during the mentor relationship – when the driving challenges 
the mentee wants support on are operational rather than instructional.  By no means should a 
mentor ignore or dismiss the mentee’s concerns and requests for help.  What we recommend 
instead is that the mentor support the operational challenge by providing guidance from their 
own experience or reaching out to CCSA or other mentors for support, while rooting the solution 
whenever possible with an instructional focus or pivoting the conversation as quickly as possible 
to center on instructional leadership.   
 
 

Additional Reading and Resources for Charter Leaders in the Mentor Project:  
1. Elmore, R., Forman, M., & Bocala, C. (April 2014). The internal coherence assessment protocol and 

developmental framework: building the organizational capacity for instructional improvement in 

schools. SERP Publications. Retrieved from 

http://serpinstitute.org/assets/the_internal_coherence_assessment_protocol_and_framework.pdf 

2. RAND Corporation. (2016). School leadership interventions under Every Student Succeeds Act. 

Evidence Review, RAND Corporation. 

3. Connors, R. (2011). Change the Culture, Change the Game. New York, Portfolio Penguin.  

4. Fullan, M. Quinn, J. (2015). Coherence: The right drivers in action for schools, districts, and systems. 

Thousand Oaks, CA: Corwin. 

5. Marzano, R., Waters T., & McNulty B. (2005).  School Leadership That Works: From Research to 

Results, Alexandria, VA: ASCD 

6. Birkeland, S., Lemons, R. W., Stevenson, I. (June 25, 2015). Improving School One Conversations at 

a Time. ASCDExpress, 10(20). 

7. Singleton, G. E. (2006, March). “Breaking the silence”: Ushering in courageous conversations about 

the impact of race on student achievement. Presentation to the Los Angeles Unified School District. 

                                                      
2 Schwenkenberg, J., & VanderHoff, J. (2015). Why do charter schools fail? An analysis of charter school survival in New 

Jersey. Contemporary Economic Policy, 33(2), 300-314. 
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8. Bossidy, L., & Charan, R. (2011). Execution: The discipline of getting things done. New York, NY: 

Random House.  

9. Hyatt, M. (2008). Creating a Sense of Urgency. Retrieved from https://michaelhyatt.com/creating-a-

sense-of-urgency.html 

10. Tanner, R. (2017). Steps for Leading Change. Retrieved from 

https://managementisajourney.com/leading-change-step-4-communicate-the-change-vision/ 

11. The IRIS Center. (n.d.). Creating an inclusive school environment: Page 5 establishing a sense of 

urgency. Retrieved from https://iris.peabody.vanderbilt.edu/module/inc/cresource/q3/p05/#content 

12. Fullan, M. (2011). Change Leader: Learning to do what Matters Most, San Fransisco, CA: Jossey-
Bass  

13. Fullan, M. (2008) Six Secrets of Change. San Francisco, CA: Jossey-Bass. 

14. Fullan, M. (2017). Indelible Leadership. Thousand Oaks, CA: Corwin. 

15. Association of Washington School Principals. (2014). AWSP Leadership Framework: To Support 

Principal Development. Retrieved from 

http://www.awsp.org/awspdocuments/AWSP_Framework_Version_2.0.pdf. 

16. Sergiovanni, T. (2000). The lifeworld of leadership: Creating culture, community and personal meaning 

in our schools. San Francisco, CA: Jossey Bass. 

17. Lending, T. & Mrazek, D. (Filmmakers). (September 15, 2009). The Principal Story [Television series 

episode]. In J. Nagan (Executive Producer), POV. Brooklyn, NY: PBS. 

18. Bambrick-Santoyo, P.  (2012). Leverage Leadership: A Practical Guide to Building Exceptional 

Schools. San Francisco, CA: Wiley. 

19. Blankstein, A.M. (2004). Failure is Not an Option: Six Principles that Guide Student Achievement in 

High-Performing Schools. Thousand Oaks, CA: Corwin Press and HOPE Foundation. 

20. Dufour, R. & Eaker, R. (1998). Professional learning communities at work: Best practices for 

enhancing student achievement. Bloomington, IN: National Education Service. 

21. Servage, L. (2008). Critical and transformative practices in professional learning communities. Teacher 

Education Quarterly, 35(1). 

22. Lambert, L. (2003). Leadership capacity for lasting school improvement. Alexandria, VA: ASCD 

23. Mintz, E., Fiarman, S.E., & Buffett, T. (2005). Digging into data. In K. P. Boudett, E.A. City, & R.J. 

Murnane (Eds.), Datawise: A step-by-step guide to using assessment results to improve teaching and 

learning (pp. 81-96). Cambridge, MA: Harvard Education Press.    

24. Goldberg, G. L. & Roswell, B. S. (2001). Are multiple measures meaningful? Lessons from a statewide 

performance assessment. Applied Measurement in Education, 14(2), 125-150. 

25. Bambrick-Santoyo, P. (2010) Driven by data: A practical guide to improve instruction. San Francisco, 

CA: Jossey-Bass.  

26. City, E.A., Kagle, M., & Teoh, M.B. (2005). Examining instruction. In K. P. Boudett, E.A. City, & R.J. 
Murnane (Eds.), Datawise: A step-by-step guide to using assessment results to improve teaching and 
learning (pp. 97-115). Cambridge, MA: Harvard Education Press.  

27. Herman, J., Heritage, M. & Goldschmidt, P. (2011). Developing and Selecting Assessments of Student 
Growth for Use in Teacher Evaluation Systems. Los Angeles, CA: University of California, National 
Center for Research on Evaluation, Standards, and Student Testing (CRESST).   

28. S.Fink and A. Markholt, (2011). Leading for Instructional Improvement: How Successful Leaders 

Develop Teaching and Learning Expertise. Seattle, WA: Jossey-Bass.  

29. Joyce, B. & Showers, B. (2002). Student achievement through staff development. Alexandria, VA: 

Association for Supervision and Curriculum Development. 

30. Protheroe, N. (2002). Improving instruction through teacher observation. Principal, 82(1), 48-51. 

31. Protheroe, N. (2009). Using classroom walkthroughs to improve instruction. Principal, 89(2), 30-34.  

32. Elmore, R. (2008). Improving the instructional core. Harvard Education Press. 8 Story Street First 

Floor, Cambridge, MA 

33. Elmore, R. F., Fiarman, S. E., & Teitel, L. (2009). Instructional rounds in education: A network 

approach to improving teaching and learning. Harvard Education Press. 8 Story Street First Floor, 

Cambridge, MA 

34. Pelligrino, J.W., Chudowsky, N. & Glaser, R. (2001). Knowing What Students Know: The Science and 

Design of Educational Assessments. Washington, D. C.: National Academies Press.   

35. Rice, J. K. (2003). Teacher quality: Understanding the effectiveness of teacher attributes. Economic 

Policy Institute, 1660 L Street, NW, Suite 1200, Washington, DC 20035. 

36. Riehl, C. J. (2000). The principal’s role in creating inclusive schools for diverse students: A review of 

normative, empirical, and critical literature on the practice of educational administration. Review of 

Educational Research, 70(1), 55-81. 
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37. Rusch, E. (2005). Institutional barriers to organizational learning in school systems: The power of 

silence. Educational Administration Quarterly, 41(1), 83-120. 

38. Jensen, E. (2009). Teaching with poverty in mind: What being poor does to kids' brains and what 

schools can do about it. ASCD. 

39. Singleton, G. E. (2014). Courageous conversations about race: A field guide for achieving equity in 

schools. Corwin Press.  

40. Holcomb-McCoy, C. (2007). School Counseling to Close the Achievement Gap: A Social Justice 

Framework for Success. Thousand Oaks, CA: Corwin Press.  

41. Wahlstrom, K. L., Louis, K. S., Leithwood, K., & Anderson S. E. (2010). Investigating the links to 

improved student learning: Executive summary of research findings. The Wallace Foundation. 

42. The IRIS Center. (n.d.). Creating an inclusive school environment: a model for school leaders. 
Retrieved from https://iris.peabody.vanderbilt.edu/module/inc/ 

43. Shapiro, E. S. (2014). Tiered instruction and intervention in a response-to-intervention model. 
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